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Objectives
• Review data sources to ensure deep knowledge of the 

data influencing AQuESTT classifications and designations 
• Take stock of all data sources available to drive school 

improvement
• Learn about available resources to help schools develop 

and implement plans for improvement 



From Classifications/Designations 
to Support and Growth 



Improvement Beliefs

While NDE values accountability, we also value support 
to help schools and districts make necessary 

improvements.

We believe:
● In the value of work already taking place in schools.
● All schools can improve.
● Demography is not destiny.
● School improvement is fundamentally about equity.



From Outside in… 

Source: McREL (2015).

https://www.mcrel.org/the-road-less-traveled/


…to Inside Out

Source: McREL (2015).

https://www.mcrel.org/the-road-less-traveled/


Making Sense of the Data



Where’s your team?

● What teaming structures exist in your 
school and district? Does it take into 
account various perspectives?

● What are the functions of the teams? 

● To what extent do the teams know (or 
need to know) about and can interpret 
the various student outcome data 
reports that exist? (Assessment literacy!)

● On what topics do teams spend most 
of their time?

● How does each team talk about 
teaching and learning? 

● What are the common values and 
beliefs shared about what students can 
achieve and individual and collective 
efficacy to make that happen?

District Improvement Team

School Improvement 
Team

Teacher Teams

Teacher

Ideally, teams are nestled and reinforce one another
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Unfortunately, too often multiple teams work in isolation of each other



Accountability Data Points

NEP Portal
Adviser Validation
NSCAS Assessment 

Results
NSCAS Growth 

Platform

NEP Portal
Adviser Validation
ELPA Assessment 

Download

NEP Portal
Adviser Validation

Student 
Attendance 

Summary

NEP Portal
Adviser Validation

Graduation 
Cohort Analysis 

Tool



Four Types of Data

Demographics
School Process

Perception
Student Learning

Source: Bernhardt, Multiple Measures

https://nces.ed.gov/pubs2007/curriculum/pdf/multiple_measures.pdf


Data Inventory

Data Source Student- or Teacher- 
centered data source? Dates of collection Current data use More effective use

MAP Growth Student-centered Fall, winter, spring Pulse check

In conjunction with formative 
assessments: Unit plan 
changes and student 

grouping

ELA HQIM 
Implementation data Teacher-centered Weekly

Awareness of number of 
teachers implementing 

ELA HQIM

Paired with teacher goals 
and PD plan, provide 

targeted feedback on 
implementation and track 

progress



Data is everywhere!

Needs 
AssessmentImplementation 

Data

Formative Assessments

External 
Reviews

MAP/ 
Interim Assessments

Student/ Parent/ 

Teacher 

Perceptual 

Surveys



As a reminder…

Targeted Support & 
Improvement (TSI)

Additional Targeted 
Support & 

Improvement (ATSI)

A public school with 
one or more 
consistently 

underperforming 
student groups 
(2019, annually 

thereafter)

Any public school 
with one or more 
student group(s) 
performing at or 

below the 
performance level 
of students in CSI 

schools

Source: TSI/ATSI FAQs

https://www.education.ne.gov/wp-content/uploads/2022/04/FAQ-TSI_ATSI-Designation.pdf


Comprehensive Needs Assessment

Source: CNA Word Version

https://docs.google.com/document/d/1XGlM_2nhR0a_jgtFx3g90DdqYUpNfzHSl9h3KnJB0ZE/copy


Triangulation of Data

Summative 
Assessment: 

NSCAS, ACT 

Interim: 

MAP, Pre-ACT 

Formative 
Assessments: 

Checks for 
understanding, 

exit tickets, exams, 
quizzes 



Triangulation of Data

Summative 
Assessment: 

NSCAS, ACT 

Interim: 

MAP, Pre-ACT 

Formative 
Assessments: 

Checks for 
understanding, 

exit tickets, exams, 
quizzes 

Math 
should be 
an area of 

focus!



Is it really an achievement gap?

Source: Image

https://soapboxie.com/social-issues/Closing-Achievement-Gaps-as-an-Accountable-Leader-The-Acknowledgment-Gap


Disaggregated Data

Disaggregated data refers to numerical or 
non-numerical information that has been (1) 
collected from multiple sources and/or on 
multiple measures, variables, or individuals; (2) 
compiled into aggregate data—i.e., 
summaries of data—typically for the purposes 
of public reporting or statistical analysis; and 
then (3) broken down in component parts or 
smaller units of data. 

Source: https://www.edglossary.org/

https://www.edglossary.org/


Disaggregated Data

Disaggregated data can assist in: 
• ...evaluating how specific groups of students are performing. 
• ...considering educational perspectives and teaching methods that 

address the differences among students.
• ...revealing patterns that can be concealed by aggregate data.
• ...identifying needs so that allocation of human and financial 

resources are done more accurately and equitably. 
• ...acknowledging the racial/ethnic heritage of students and families. 
• ...monitoring equity in educational resources and outcomes. 

Source: https://nces.ed.gov/forum/pdf/Disaggregated_Data_PPT.pdf

https://nces.ed.gov/forum/pdf/Disaggregated_Data_PPT.pdf


Disaggregated Data

Source: NEP

Student Group 2021 4-year 
Graduation Rate

All Students 87.56%

Native Hawaiian/Pacific Islander 82.86

White 91.81

2 or More Races 81.43

Asian 88.77

Economically Disadvantaged 79.91

Hispanic/Latinx 79.13

Black/African American 74.82

Students with Disabilities 65.08

Native American 72.61

English Learners 57.86

https://nep.education.ne.gov//State/Index/00-0000-000?DataYears=20202021&type=state#achievement


Disaggregated Data

Source: NEP

Student Group 2021 4-year 
Graduation Rate

All Students 87.56%

Native Hawaiian/Pacific Islander 82.86

White 91.81

2 or More Races 81.43

Asian 88.77

Economically Disadvantaged 79.91

Hispanic/Latinx 79.13

Black/African American 74.82

Students with Disabilities 65.08

Native American 72.61

English Learners 57.86

https://nep.education.ne.gov//State/Index/00-0000-000?DataYears=20202021&type=state#achievement


Resource Allocation Review

Source: Resource Allocation Review to Drive Change

7 Elements of an Effective Resource 
Allocation Review

1. Examine all funding from all sources

2. Assess whether individual school 
spending levels fully reflect their need

3. Review critical dimensions of resource 
equity beyond funding

4. Identify root causes of resource 
inequities

5. Check for sustainability

6. Align school funding and planning 
timelines

7. Engage a wide range stakeholders in 
the results

https://drive.google.com/file/d/1fYZTxGthSeMurtBtp9Gm67mE2HA3Mfng/view?usp=sharing


Problem Solving & Action Planning



Bringing all the data points together

Problem-solving Model
● Data-based problem-solving 

and decision-making help 
optimize
○ how resources are allocated, 
○ how to best plan, for 

implementation, and 
○ ensure supports are 

established to address the 
unique needs of individual 
districts and schools.

Source: NeMTSS 

https://nemtss.unl.edu/wp-content/uploads/2018/08/NeMTSS-Problem-Solving-Model.pdf


What problem are we trying to solve?

Example Problem Statement:

In our middle school (6-8th grades), a large percentage of our 
students have consistently missed proficiency benchmarks in 
math based on multiple sources of data. There’s an even larger 
gap between students with disabilities and those without.



Source: Image. 

https://www.slideshare.net/oeconsulting/root-cause-analysis-by-operational-excellence-consulting


Conduct a Root Cause Analysis

Source: 
https://ies.ed.gov/ncee/edlabs/regions/midwest/pdf/eventhandout/RE
L-Midwest-Iowa-NIC-Coaching-Module1-Facilitators-Guide-508.pdf 

https://ies.ed.gov/ncee/edlabs/regions/midwest/pdf/eventhandout/REL-Midwest-Iowa-NIC-Coaching-Module1-Facilitators-Guide-508.pdf
https://ies.ed.gov/ncee/edlabs/regions/midwest/pdf/eventhandout/REL-Midwest-Iowa-NIC-Coaching-Module1-Facilitators-Guide-508.pdf


Problem: In our middle school (6-8th grade), a large percentage of our students have consistently missed proficiency benchmarks in 
math based on multiple sources of data. There’s an even larger gap between students with disabilities and those without.

Symptom: 60% of all students fall below 
proficiency on NSCAS (on-track and CCR 
benchmark).

Symptom: While 60% of students are 
below proficiency, even greater gaps exist 
between students with disabilities and 
students without disabilities. 

Symptom: Student perceptual survey 
data shows a decrease in “the work I 
do in class makes me think” & “I know 
what I am supposed to be learning in 
my classes.” 

Why? All students do not have the opportunity to 
engage in rigorous math learning experiences. 

Why? Our math teachers are not teaching to the 
same rigor that the standards require. 

Why? Our teachers do not yet have the requisite 
knowledge and skill to adequately and consistently 
teach to the standards.

Why? Our school has not had a consistent focus 
on what is effective and rigorous math instruction. 

Why? We have not invested in the training and 
support our teachers need to align math content 
standards, instructional materials, and differentiate 
instruction for different student groups.

Problem of 
Practice
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Atlas Protocol  

Facts
● What do we see?

Interpretations & Wonderings
● What does the data suggest?

Implications
● What does this mean for our 

work?
Next Steps
● So what are we going to do?

Source: Atlas Protocol

https://toandthrough.uchicago.edu/sites/default/files/uploads/documents/NCS_FOT_Toolkit_ISBT_SetB_ATLAS%20Data%20Protocol.pdf


Evidence-Based Strategies/Practices
Clearinghouse Description

Nebraska MTSS 
Program Comparison 

Tool 

Use the Program Comparison Tool to compare educational programs and 
evaluate goodness of fit for your district. This Nebraska-specific resource is 
intended to help educators make an informed decision about programs that may 
work well in their schools. The programs included in this resource are a selection of 
those available and not an exhaustive list. 

Nebraska Early Literacy 
Practice Guides

In collaboration REL Central at Marzano Research, the Nebraska Department of 
Education has developed a series of condensed practice guides for use by 
Nebraska educators. The purpose of these guides is to offer evidence-based, 
actionable recommendations for high-quality early literacy instruction. 

Nebraska Math 
Practice Guides

In collaboration with REL Central at Marzano Research, the Nebraska Department 
of Education has developed a series of condensed practice guides for use by 
Nebraska educators. The purpose of these guides is to offer evidence-based, 
actionable recommendations for high-quality mathematics instruction. 

https://www.evidenceforessa.org/
https://www.evidenceforessa.org/
http://nemtss.unl.edu/resources/program-comparison-tool/
http://nemtss.unl.edu/resources/program-comparison-tool/
http://nemtss.unl.edu/resources/program-comparison-tool/
https://www.education.ne.gov/nebraskareads/evidence-based-practices/
https://www.education.ne.gov/nebraskareads/evidence-based-practices/
https://www.education.ne.gov/math/practice-guide-summaries/
https://www.education.ne.gov/math/practice-guide-summaries/
https://ies.ed.gov/ncee/edlabs/regions/central/index.asp


Continuous Improvement Plan Template

Where all of your improvement 
efforts live and what is used to 
communicate goals, progress, 

and achievements- identify who’s 
responsible for what, methods for 

tracking progress, etc.

Questions?

Dr. Micki Charf
micki.charf@nebraska.gov 

mailto:micki.charf@nebraska.gov


“Roadmap” for Accreditation website and 
Nebraska Continuous Improvement materials

Materials will be 
linked throughout 

the month of 
August after final 

editing. 









The Continuous Pursuit of Improvement 

Revised 
Perceptual 

Survey (NDE)
Quantitative Data 

(State Standards, Screening, 
Standardized Achievement)

Comprehensive Needs 
Assessment 

(CNA 2.0) 
(self-reflection)

Socio-Affective Data
● Attendance
● Discipline

Better Information = Better Decisions 



Key Takeaways
● Accountability data must be paired with local data to drive 

improvement efforts. 
● Improvement efforts are best done in teams.
● Disaggregation and triangulation of data offer a richer picture of what 

different student groups experience in your school.
● If you’re not paying attention to the root causes of the outcomes you 

observe, you miss an opportunity to target improvement efforts and 
increase the likelihood of making a positive impact on student 
outcomes.

● Coherence and alignment are key to sustainability.



Thank you!
Contact Us!

Dr. Shirley Vargas 
School Transformation Officer, 

Office of School & District Support
shirley.vargas@nebraska.gov 

Lane Carr
Administrator, 

Office of Policy & Strategic Initiatives
lane.carr@nebraska.gov  

mailto:shirley.vargas@nebraska.gov
mailto:lane.carr@nebraska.gov



